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Quality Assurance Review  
 
The review team, comprising of host school leaders and visiting reviewers agree that 
evidence indicates these areas are evaluated as follows: 

School Improvement Strategies OUTSTANDING 

Outcomes for Students OUTSTANDING 

Quality of Teaching, Learning and 

Assessment 

OUTSTANDING 

   

Previously accredited valid Areas 
of Excellence 

Key Stage 5 Sixth Form Post-16 

Provision, 30/10/2017 

Overall Estimate OUTSTANDING 

 
Please note that a Challenge Partners Quality Assurance Review is not equivalent to 

an Ofsted inspection, and agreed estimates from the review are not equivalent to 

Ofsted judgements. 
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1. Context and character of the school 

 
● Woodfield is a Special School for 172 students with special educational needs 

and/or disabilities (SEND) aged 11-19. Students have moderate or severe 
learning difficulties. Over half have autistic spectrum conditions and a few have 
other physical disabilities. All students have an education and health care plan 
(EHCP). 

● The school provides two curriculum streams. The ‘formal’ is on a secondary 
subject model and the ‘semi-formal’ is skills based to meet the wide variety of 
needs of students.   

● The school became an Academy in 2014 and is a teaching school. It works in 
close partnership with staff from the Village School and there are well advanced 
plans for it to become a multi-academy trust with the Village School.  

● The majority of students come from the Borough of Brent. The proportion of 
disadvantaged students is above average as is the proportion whose home 
language is not English. Almost all students are from black or ethnic minority 
groups. The largest of these is Black African/ Caribbean.  

● The school is a member of the Brent School partnership which provides school 
improvement services.  

● Students enter the school in Year 7 from mainstream and special primary schools.  

 

 

2.1 School Improvement Strategies - Progress from previous EBIs 

● School leaders and teachers have significantly improved the ‘student flight path’ 
for students who enter the school at lower levels of development. There is now a 
class-based model for teaching all students in Key Stage 3 which provides 
stability and security for students and has improved their progress even further. 
Staff assess these students with a comprehensive set of criteria; communication, 
cognition, creativity, myself, vocational skills, community and life-long learning. 
The accreditation, vocational opportunities and enrichment at Key Stage 5 for 
these students have been significantly improved. Staff ensure that students have 
highly personalised learning opportunities across a wide range of subjects and 
work-based skills. 
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2.2 School Improvement Strategies - What went well 

 
● The leadership team work cohesively and ambitiously. They astutely evaluate the 

work of the school, correctly identifying the areas to improve even further. They 
regularly use a comprehensive range of external review and audit tools to support 
their self-evaluation. The current key priorities including; further personalisation of 
learning, pupil centred outcomes provision and teacher training are communicated 
highly effectively to all staff and displayed on posters around the school. 

● The whole staff team, including leaders, is working extremely well on clearly 
defined targets for their responsibilities aligned to the whole school priorities. 
Leaders regularly review these and ‘RAG’ rate them so progress is measured and 
staff are held to account.  

● Leaders and staff have collaborated highly successfully with two other special 
schools to establish innovative and creative practice for assessment and 
continued moderation for the students at lower levels of development.   

● Senior leaders monitor teaching and learning highly effectively using a good range 
of strategies including meticulous review at pupil progress meetings, and 
continual involvement of parents to ensure that all groups of students, including 
disadvantaged students continue to make excellent progress.  

● Well established and excellent use of ICT platforms enable teachers to record and 
share students’ achievement. Members of school staff provide training to staff in 
this and other schools. Staff successfully contribute to whole system development 
for the holistic provision and assessment of students at lower levels of 
development.  

● The leaders ensure there are excellent opportunities for all staff to continue their 
own professional development through the teaching school. There are numerous 
examples of teaching assistants becoming teachers, middle leaders moving into 
senior leadership and good succession planning for all aspects of staffing. The 
teaching school is an integral part of the school and will continue to be developed 
by the MAT. 

● Senior leaders, particularly at Key Stage 4 and 5 are working closely with their 
counterparts at the Village School to provide a course for Science at level 1 and 
catering skills. This collaboration enables students, particularly at higher levels of 
development, to study courses that the individual schools would not be able to 
run. Staff from the two schools have worked closely with college staff to improve 
the college course offer ensuring that there is a seamless continuation of 
education for students. Leaders ensure that there are bespoke pathways for 
students, including those working at higher levels of development. 

● The leader of the16-19 provision, recognised as an area of excellence in 2017, 
has continued to provide a wider range of courses. This leader has also provided 
leadership for careers education developments in the locality.  
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2.3 School Improvement Strategies - Even better if… 

… leaders further developed the opportunities for individual teachers to observe and 
share their excellent practice.                        

 

3.1 Quality of Teaching, Learning and Assessment - Progress from 

previous EBIs 

● The system of reflection and self-assessment has been extended further to 
ensure that every student has a voice. In lessons observed during the review 
there were good opportunities for peer working and for students to assess their 
work. Teachers use marking and feedback successfully to enable students to 
understand their achievements and students respond to these.  Senior leaders’ 
observations show that these processes are now fully embedded in all lessons.  

 

3.2 Quality of Teaching, Learning and Assessment - What went well 

 
● Teachers use their professional skills and subject knowledge highly effectively to 

plan the sequence of work in lessons. They assess students accurately and 
breakdown long term educational and health care plan targets to the small steps 
of progress required and integrate these fully into the full range of the curriculum. 
They communicate this highly effectively with colleagues who teach other 
subjects, including physical education and drama for example. Such strategies 
ensure students’ progress is assessed accurately across the whole curriculum.  

● Teachers use time highly effectively in lessons so that there is a continual flow of 
learning. Students are fully involved in meaningful learning activities, Teachers 
match tasks well to individual learners’ skills and abilities providing continual 
challenge that keeps students highly motivated. Teachers design tasks 
exceptionally well so that students can complete them independently; for 
example, students used their prior knowledge of the major organs of the body and 
their function to record this, either by writing or by reading sentences and 
matching them.  

● Teachers and teaching assistants work highly effectively together as a teaching 
team in all lessons. Teaching assistants are involved in planning, promoting 
learning, and recording students’ responses to contribute to the holistic 
assessment of students’ progress. 

● There are excellent relationships founded on mutual respect. Staff know individual 
students exceptionally well and successfully manage their behaviour. Students 
understand the high expectations that all staff have of their social interaction, 
communication and involvement in lessons. Staff know exactly when and how to 
provide challenge for learning and behaviour for each individual so that students 
are fully involved throughout lessons. 
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● Staff use ICT very well both as a resource to stimulate learning, routinely videoing 
students’ responses and application to tasks. This is shared widely with staff and 
parents and contributes significantly to the assessment of students’, especially 
those working at lower levels of development and following the semi-formal 
curriculum. This enables all teachers and parents to see when and how students 
move through the learning process from ‘prompt’, ‘fluency’, ‘maintenance’ to 
‘generalisation’ for each of their targets providing an accurate and holistic 
summary of students’ achievements.  

● Teachers pitch questions appropriately, providing challenge and enabling 
students to think and show their knowledge and understanding. Students are keen 
to answer and have no fear of getting things ‘wrong’ as all staff value their 
responses and use these as teaching points. 

 

3.3 Quality of Teaching, Learning and Assessment - Even better if… 

… staff continue to ensure that students working at higher levels of development at 
Key Stage 4 have a clear understanding of where their studies may lead them.  

 

4. Outcomes for Students 

● Students in Key Stage 3 working on the formal curriculum make excellent 
progress in all subjects. They meet ambitious targets for their progress.  In 
English, for example, students wrote adjectives to describe people and used 
these to write poetry.  

● Students working at lower levels of development learn to read, and some read 
names of the cities of the world and simple instructions. Students at Key Stage 4 
read simple text and enthusiastically sign words that are symbolled, showing their 
understanding.  

● Students studying the formal curriculum at Key Stage 4 achieve accreditation at 
the end of Year 11 in a range of subjects, including English, mathematics and 
science. Students know, for example, that the heart pumps blood around the body 
and can explain the function of all major organs. Students studying for level 1, can 
order fractions and work out how to solve written problems determining the correct 
calculation to do. 

● In mathematics, all students learn how to use money. Students at lower levels of 
development find the coins to match amounts of money; they recognise prices 
and discriminate between £2 and £10.  

● All students communicate highly effectively. Students at higher levels of 
development explain how they are recording their answers in mathematics or 
science. Students at lower levels of development are keen to explain what they 
are doing, for example, when choosing and describing colours for a design. They 
enthusiastically read and sign words and read simple stories.   
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● Students achieve particularly well in Art and each year some leave with a GCSE 
qualification. Their work is imaginative and Key Stage 4 students draw, design, 
and use different textures to print their designs taken from natural materials for 
example. 

● Disadvantaged students achieve better than the non-disadvantaged students at 
this school.  

● Some students move on to continue their studies at local colleges after Key Stage 
4 and all students who leave the school are in education, work or training.  

● Students in the 16-19 provision learn independent living skills and some travel 
independently. They choose to learn horticulture, bicycle maintenance, catering, 
health and beauty, and leisure studies. Staff provide exemplary individual 
programmes that stimulate students’ interest and give them skills to apply in the 
work place. Some students are employed at hospitals, restaurants and hair salons 
when they leave. 

 

 
6. What additional support would the school like from the Challenge 
Partners network, either locally or nationally? 

The school leaders do not have any particular issues at the moment, but will contact 
Challenge Partners if they do need any support. 

 

This review will support the school’s continuing improvement. The main findings 

will be shared within the school’s hub in order that it can inform future activities. 

 


